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Violence prevention, specifically 
bullying prevention, continues to be 
an important focus for schools. 

Recognizing that bullying and peer victimiza-
tion are systemic problems, prevention efforts 
have focused on the development and 
implementation of evidence-based, anti-bully-
ing programs in the school system.1-4 In order 
for a program to be effective and thus result in 
behavior change, the program must be 
implemented with fidelity.5-8 Implementation 
with fidelity means that the program was 
delivered as it was intended by the program 
developer.6,9,10 In general, we know that 
training and technical assistance along with 
characteristics related to the implementing 
organization, prevention program, and school/
community context influence the quality of 
program implementation.9,11

The Olweus Bullying Prevention Program 
(OBPP) is an evidence-based, whole-school, 
systems-change program12-14 that has been 
widely disseminated in the United States. The 
goals of OBPP are to reduce bullying 
behaviors, prevent the development of 
bullying behaviors and improve the school’s 
climate among students.14-16 Core components 
target behaviors at the school, classroom, 
individual and community levels.17,18

Research on the effectiveness of OBPP has 
found that implementation fidelity is associ-
ated with program outcomes.16,19,20 Specifi-
cally, the largest reductions in bullying 
incidents were evidenced in classrooms 
wherein key components of the program (i.e., 
rules about bullying, class meetings and role 
playing) had been implemented.15,19,21-23 While 

studies in the U.S. suggest that OBPP may be 
challenging to implement with fidelity,16,24-26 
research to date has not identified which core 
program components may be easier to 
implement than others. 

Thus, the current study sought to augment our 
understanding of implementation fidelity of 
OBPP by examining teachers’ and profes-
sional staff members’ reports of performing 
key program components. The focus was on 
teachers and professional staff because they 
have been identified as critical to successful 
implementation.18,27,28 In addition, this study 
sought to determine whether implementation 
varied as a function of experience level with 
OBPP. Because it may take several years for a 
prevention program to become fully integrated 
in the school system,29,30 the hypothesis was 
that participants who had been implementing 
OBPP longer (i.e., two years versus one year) 
would report greater fidelity to the OBPP 
model. 

Who were the participants?
A total of 6,9281 teachers and staff fully 
completed the online 2011 teacher/staff survey 
from 210 Pennsylvania schools; of which 122 
were elementary schools, six elementary and 
middle schools, 46 middle schools, 17 junior 
and senior high schools, three kindergarten 
through 12th grade schools, 15 high schools, 
and one other2. The majority of participants 
were homeroom/classroom teachers and 
included core subject teachers and full-time 
special education teachers (65.4 percent). 
Participants were classified as staff if they 
self-identified as a counselor, nurse, psycholo-
gist, security, social worker, specialist or 

support staff. The majority of respondents 
were female (69.9 percent). Participants had 
either two years or one year of experience 
with OBPP implementation and were 
designated as Cohort II and Cohort III, 
respectively. 

The online 2011 teacher/staff survey consisted 
of 74 items that measured socio-demograph-
ics, OBPP implementation, and attitudes and 
beliefs about OBPP and bullying. Of 
relevance herein are the 20 items that were 
selected or adapted from the Olweus 
Schoolwide and/or Teacher Implementation 
Checklists3, which assess whether a specific 
OBPP programmatic activity has been 
implemented. Response options for these 
items were completed, making good progress, 
progress needed or N/A (not applicable).

Implementation of OBPP Components
To determine how well respondents were 
implementing key components of OBPP, the 
study examined the percent of respondents 
who indicated that they had completed each 
activity. As indicated in Table 1, the school-
level components most likely to be implement-
ed across cohorts were attendance at the 
school kick-off and OBPP staff training. Over 
three-quarters of all respondents reported that 
they attended the school kick-off event. 
Nearly two-thirds of the sample indicated that 
they had participated in OBPP training. The 
school-level components least likely to be 
implemented were reading the materials on 
the OBPP Teacher’s Guide CD-ROM, 
viewing and discussing the scenarios on the 
teacher guide DVD with students, and 
participating in monthly staff discussion 
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groups. Statistical analyses4 indicated that a 
significantly greater percentage of Cohort II 
respondents as compared to Cohort III 
respondents had read the OBPP teacher guide, 
read the OBPP teacher CD-ROM materials, 
viewed the OBPP teacher DVD, and discussed 
relevant bullying scenarios with students. A 
greater percentage of Cohort III respondents 
reported attending the kick-off than Cohort II 
respondents. Participation in OBPP training 
and monthly staff discussion groups did not 
vary by cohort.

Regarding classroom-level components, 
implementation was high for posting 
anti-bullying rules in one’s classroom and 
explaining and discussing the anti-bullying 
rules with one’s students (see Table 2). 
Slightly more than half of the sample reported 
holding regular class meetings to discuss 
issues related to bullying, while slightly less 
reported using the literature to explain key 

concepts related to bullying. Holding 
classroom-level meetings with parents and 
explaining and discussing rules with parents 
of one’s students were the least likely 
components to have been implemented. Statis-
tical analyses4 revealed that a greater 
percentage of Cohort II versus Cohort III 
respondents had posted the anti-bullying rules 
in their classrooms, explained and discussed 
the anti-bullying rules with students, and used 
the literature to explain key bullying-related 
concepts. In contrast, a greater percentage of 
Cohort III respondents had regular class 
meetings than did Cohort II respondents. No 
other significant differences as a function of 
cohort were observed.

As revealed in Table 3, a minimum of half of 
the respondents reported engaging in all of the 
OBPP individual-level components. The ones 
most likely to be implemented were interven-
ing on-the-spot and investigating bullying 

incidents that had been observed, with at least 
half of the sample or more reporting having 
engaged in these two activities. Giving 
students positive consequences for following 
rules two through four was the least likely 
component to be implemented. Statistical 
analyses4 demonstrated that a greater 
percentage of Cohort II versus Cohort III 
respondents reported engaging in all of these 
individual-level components.

Conclusions
Results indicated that more symbolic 
components of OBPP are more readily 
implemented than components that involve 
more intensive engagement with the model. 
For example, over 80 percent of teachers and 
staff reported that they attended a kick-off, 
posted rules against bullying and discussed 
rules with students. These activities are 
symbolic as they serve as indicators of 
program adoption but do not require  

Table 1: School-level Components Implemented for All Respondents and by Cohort

School-level Components % Completed

Activity All Cohort II Cohort III

Attended the school kick-off event 85.3 82.2* 87.3*

Participated in 6 hours of OBPP training 65.1 64.0 65.9

Read the OBPP Teacher’s Guide 47.2 50.3* 45.5*

Viewed the OBPP Teacher’s Guide DVD 42.8 45.5* 41.4*

Participated at least once a month in a staff discussion group 39.1 37.5 40.0

Viewed and discussed the scenarios on the teacher guide DVD with students 35.3 37.4* 34.2*

Read the materials on the OBPP Teacher’s Guide CD-ROM 34.5 37.4* 32.8*

*Indicates statistically significant difference (p < .01). 
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substantive learning or organizational change. 
In contrast, less than 50 percent reported 
reading or viewing the program materials and 
only 40 percent to 65 percent of all respon-
dents were exposed to learning experiences 
that met the OBPP authors’ expectations 
regarding program fidelity.31 These results are 
in agreement with other evaluations of the 
OBPP,19,21,32 which have found that posting 
school rules and attendance at the school 
kick-off events were commonly implemented 
components of the OBPP. 

With regard to activities that are designed to 
support student learning about bullying 
prevention, data reveal similar trends. While 
over 50 percent of respondents reported 
holding OBPP class meetings, fewer used the 
teaching tools and processes advocated by 
OBPP authors. That is, less than 40 percent of 

respondents had viewed the DVD scenarios 
with students or used role play to teach about 
bullying. This suggests that, for many 
respondents, OBPP did not have the intended 
impact on pedagogical practice. 

These findings underscore the importance 
of addressing teacher/staff learning in 
OBPP implementation plans. Professional 
development efforts that seek to impact 
pedagogical practices should focus on helping 
teachers develop the skills and knowledge 
needed to enact the desired strategies.33,34 This 
is most likely supported by professional 
development experiences that involve 
integrating new learning with other valued 
practices, are continuous, and involve teachers 
in collaboration, observation, modeling and 
reflection.35 

Thus, school administrators who wish to 
combat bullying in their schools should:

• Ensure that bullying prevention is built 
into yearly staff development plans and 
school schedules.

• Connect bullying prevention efforts to 
other efforts which support youth 
development and positive school climate.

• Align OBPP professional development 
with best practices in teacher learning by 
including observation, modeling and 
reflection in staff development activities.

• Attend to teachers’ use of OBPP classroom 
materials (Teachers’ Guide, DVD and 
CD-ROM) and processes (e.g. class 
meetings, role play, interventions) as part 
of the professional development plan.

Table 2: Classroom-level Components Implemented for All Respondents and by Cohort

Classroom-level Components % Completed

Activity All Cohort II Cohort III

Posted the anti-bullying rules in the classroom 82.4 84.4* 81.5*

Explained and discussed the anti-bullying rules with students 80.8 82.5* 80.1*

Held regular (weekly) class meetings to discuss issues related to bullying, peer  
relations and other related topics

55.9 51.2* 58.9*

Used literature to explain key concepts related to bullying 45.6 48.1* 44.4*

On several occasions had students engage in role-playing about bullying and related 
follow-up discussions

38.1 39.3 37.5

Explained and discussed the anti-bullying rules with the students’ parents 29.8 30.3 29.5

Held two to three classroom-level meetings with parents about bullying 17.4 17.0 17.5

*Indicates statistically significant difference (p < .01). 
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Table 3: Individual-level Components Implemented for All Respondents and by Cohort

Individual-level Components % Completed

Activity All Cohort II Cohort III

Consistently intervened on-the-spot in situations where you observed bullying 62.3 65.0* 61.0*

Investigated all incidents of bullying that you observed (where appropriate) 61.4 64.1* 60.0*

Investigated all incidents of bullying that you suspected (where appropriate) 56.3 59.8* 54.5*

Consistently intervened on-the-spot in situations where you suspected bullying 56.2 59.2* 54.6*

Consistently enforced negative consequences for students who did not follow rule 1 54.6 57.4* 53.2*

Given positive consequences for students who followed rules 2-4 50.7 53.0* 49.5*

*Indicates statistically significant difference (p < .01).  

Beyond the implications for teacher/staff 
development, the present findings underscore 
the importance of maintaining engagement with 
OBPP over time. Across most fidelity 
categories, teachers and staff in the second year 
of implementation reported higher rates of 
fidelity compared to educators in the first year 
of implementation. These positive trends were 
most notable with regard to the individual-level 
program components. That is, teachers and staff 
reported greater responsiveness to individual 
acts of bullying as a function of program 
duration. This is consistent with other findings27 
and suggests that successful implementation 
of the OBPP requires a long-term 
commitment to implementing the program 
elements, ongoing monitoring of program 
implementation, and supporting staff 
learning over time.21,36 
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Footnotes
1136 surveys were not completed online.  
Hard copies were completed and mailed to the 
Center for Schools and Communities. Survey 
data were manually entered into the database.

2elementary schools (grades K-5), elementary 
and middle schools (grades K-8), middle 
schools (grades 5-8), junior and senior high 
schools (grades 7-12), and high schools (grades 
9-12).

3Permission to use these items was obtained 
from Dr. Sue Limber. 

4Chi-square analyses were conducted.  
Specific details available from first author.

The Center for Schools and Communities is a division 

of the Central Susquehanna Intermediate Unit, a public 

education service agency. The Center provides training, 

technical assistance, resources, grant administration and 

program evaluation to programs serving children, 

families and communities in Pennsylvania. This brief is 

available on the Internet at www.Center-School.org. 

© 2011 Center for Schools and Communities. This 

work may be reproduced and redistributed, in whole or 

in part, without alteration and without prior written 

permission, solely by educational institutions for 

nonprofit administrative or educational purposes 

provided all copies contain the following statements:  

 

“© 2011 Center for Schools and Communities.  

This work is reproduced and distributed with the 

permission of the Center for Schools and Communi-

ties.” No other use is permitted without the express 

prior written permission of the Center for Schools and 

Communities. For permission, contact info@

centerschool.org.



References
1Minton, S. J. & O’ Moore, A. M. (2008). The 

effectiveness of a nationwide intervention programme to 

prevent and counter school bullying in Ireland. 

International Journal of Psychology & Psychological 
Therapy, 8, 1-12.  
2Reid, P., Monsen, J., & Rivers, I. (2004). Psychology’s 

contribution to understanding and managing bullying 

within schools. Educational Psychology in Practice, 20, 

241-258.  doi: 10.1080/0266736042000251817
3Smith, J. D., Schneider, B. H., Smith, P. K., & 

Ananiadou, K. (2004). The effectiveness of whole-school 

antibullying programs: A synthesis of evaluation research. 

School Psychology Review, 33, 547-560.  
4Whitted, K. S., & Dupper, D. R. (2005). Best practices 

for preventing or reducing bullying in schools. Children 
& Schools, 27, 167-175.  
5Mihalic, S. (2004). The importance of implementation 

fidelity. Emotional & Behavioral Disorders in Youth, 4, 

81-109.  
6Dumas, J. E., Lynch, A. M., Laughlin, J. E., Smith, E. P., 

& Prinz, R. J. (2001). Promoting intervention fidelity: 

Conceptual issues, methods, and preliminary results from 

the EARLY ALLIANCE prevention trial. American 
Journal of Preventive Medicine, 20, 38-47.  doi: 10.1016/

S0749-3797(00)00272-5
7Ennett, S. T., Haws, S., Ringwalt, C. L., Vincus, A. A., 

Hanley, S., Bowling, J. M., & Rohrbach, L. A. (2011). 

Evidence-based practice in school substance use 

prevention: Fidelity of implementation under real-world 

conditions. Health Education Research, 26, 361-371.  

doi: 10.1093/her/cyr013
8Dariotis, J. K., Bumbarger, B. K., Duncan, L. G., & 

Greenberg, M. T. (2008). How do implementation efforts 

relate to program adherence? Examining the role of 

organizational, implementer, and program factors. 

Journal of Community Psychology, 36, 744-760.   

doi: 10.1002/jcop.20255
9Rohrbach, L. A., Grana, R., Sussman, S., & Valente, T. 

W. (2006). Type II translation: Transporting prevention 

interventions from research to real-world settings. 

Evaluation & the Health Professions, 29, 302-333.   

doi: 10.1177/0163278706290408
10Dusenbury, L., Brannigan, R., Falco, M., & Hansen, W. 

B. (2003). A review of research on fidelity of 

implementation: Implications for drug abuse prevention 

in school settings. Health Education Research, 18, 

237-256.  doi: 10.1093/her/18.2.237
11Greenberg, M. T., Domitrovich, C., Graczyk, P. A., & 

Zins, J. E. (2005). The study of implementation in 
school-based prevention research: Theory, research and 
practice. Promotion of mental health and prevention of 
mental and behavioral disorders (Vol. 3). Rockville, MD: 

Center for Mental Health Services, Substance Abuse and 

Mental Health Services.  
12Olweus, D., Limber, S. P., & Mihalic, S. (1999). 

Blueprints for violence prevention: Vol. 9. The bullying 
prevention program. Boulder, CO: Institute of Behavioral 

Science, University of Colorado.

13Olweus, D. (1993). Bully at school: What we know and 
what can we do. Oxford, UK: Blackwell Publishers.  
14Olweus, D., & Limber, S. P. (2010). Bullying in school: 

Evaluation and dissemination of the Olweus bullying 

prevention program. American Journal of 
Orthopsychiatry, 80, 124-134.  doi: 10.1111/ 

j.1939-0025.2010.01015.x
15Olweus, D. (2005). A useful evaluation, design, and 

effects of the Olweus bullying prevention program. 

Psychology, Crime & Law, 11, 389-342.  

doi:  10.1080/10683160500255471
16Limber, S. P. (2011). Development, evaluation, and 

future directions of the Olweus bullying prevention 

program. Journal of School Violence, 10, 71-87.   

doi: 10.1080/15388220.2010.519375
17Olweus, D., & Limber, S. P. (2010). The Olweus 

bullying prevention program, implementation and 

evaluation over two decades. In S. R. Jimerson, S. M. 

Swearer, & D. L. Espelage (Eds.), Handbook of bullying 
in schools: An international perspective (pp. 377-401). 

New York, NY: Routledge.  
18Kallestad, J., & Olweus, D. (2003). Predicting teachers’ 

and schools’ implementation of the Olweus bullying 

prevention program: A multilevel study. Prevention and 
Treatment, 6, 1-11.
19Black, S., & Washington, E. (2008). Evaluation of the 

Olweus bullying prevention program in nine urban 

schools: Effective practices and next steps. ERS 
Spectrum, 26, 7-19.  
20Salmivalli, C., Kaukiainen, A., & Voeten, M. (2005). 

Anti-bullying intervention: Implementation and outcome. 

British Journal of Educational Psychology, 75, 465-487.  
21Black, S., Washington, E., Trent, V., Harner, P., & 

Pollock, E. (2010). Translating the Olweus bullying 

prevention program into real-world practice. Health 
Promotion Practice, 11, 733-740.  doi: 10.1177/ 

1524839908321562 
22Olweus, D., & Alsaker, F. D. (1991). Assessing change 

in a cohort longitudinal study with hierarchical data. In D. 

Magnusson, L. R. Bergman, G. Rudinger, & B. Torestad 

(Eds.), Problems and methods in longitudinal research 
(pp. 107-132). New York, NY: Cambridge University 

Press.
23Olweus, D., & Kallestad, J. H. (2010). The Olweus 

bullying prevention program: Effects of classroom 

components at different grade levels. In K. Osterman 

(Ed.), Indirect and direct aggression. New York, NY: 

Peter Lang.  
24Bauer, N. S., Lozano, P., & Rivara, F. P. (2007). The 

effectiveness of the Olweus bullying prevention program 

in public middle schools: A controlled trial. Journal of 
Adolescent Health, 40, 266-274.  doi: 10.1016/j.

jadohealth.2006.10.005
25Limber, S. P. (2004). Implementation of the Olweus 

bullying prevention program in American schools: 

Lessons learned from the field. In D. L. Espelage & S. M. 

Swearer (Eds.), Bullying in American schools: A 
social-ecological perspective on prevention and 

intervention (pp. 351-363). Lawrence Erlbaum 

Associates.  
26Stevens, V., De Bourdeaudhuij, I., & Van Oost, P. 

(2001). Anti-bullying interventions at school: Aspects of 

programme adaptation and critical issues for further 

programme development. Health Promotion 
International, 16, 155-167.  
27Edmondson, L., & Hoover, J. (2008). Process 

evaluation of a bullying prevention program: A public 

school-county health partnership. Reclaiming Children 
and Youth: The Journal of Strength-based Interventions, 
16, 25-33.  
28James, D. J., Lawlor, M., Courtney, P., Flynn, A., Henry, 

B., & Murphy, N. (2008). Bullying behaviour in 

secondary schools: What roles do teachers play? Child 
Abuse Review, 17, 160-173.  doi: 10.1002/car.1025
29Fagan, A. A., Brooke-Weiss, B., Cady, R., & Hawkins, 

J. D. (2009). If at first you don’t succeed…keep trying: 

Strategies to enhance coalition/school partnerships to 

implement school-based prevention programming. 

Australian and New Zealand Journal of Criminology, 42, 

387-405.  
30Silvia, S., Blitstein, J., Williams, J., Ringwalt, C., 

Dusenbury, L., & Hansen, W. (2011). Impacts of a 
violence prevention program for middle schools: 
Findings after 3 years of implementation (Rep. No. 

NCEE 2011-4017). Washington, DC: National Center for 

Education Evaluation and Regional Assistance, Institute 

of Education Sciences, U.S. Department of Education.  
31Olweus, D., Limber, S. P., Flerx, V., Mullin, N., Riese, 

J., & Snyder, M. (2007). Olweus bullying prevention 
program: Schoolwide guide. Center City, MN: Hazelden.
32Yaakub, N. F., Haron, F., & Leong, G. C. (2010). 

Examining the efficacy of the Olweus prevention 

programme in reducing bullying: The Malaysian 

experience. Procedia - Social and Behavioral Sciences, 5, 

595-598.  
33Darling-Hammond, L. (2010). Teacher education and 

the American future. Journal of Teacher Education, 61, 

35-47.  doi: 10.1177/0022487109348024
34Wenglinsky, H. (2000). How teaching matters: Bringing 
the classroom back into discussions of teacher quality 
(Rep. No. ED447128). Princeton, NJ: Policy Information 

Center.
35Wei, R. C., Darling-Hammond, L., & Adamson, F. 

(2010). Professional development in the United States: 
Trends and challenges. Dallas, TX: National Staff 

Development Council and the Stanford Center for 

Opportunity Policy in Education.  
36Black, S. A., & Jackson, E. (2007). Using bullying 

incident density to evaluate the Olweus bullying 

prevention programme.  School Psychology International, 
28, 623-638.  doi: 10.1177/0143034307085662 
37Coyle, H. E. (2008). School culture benchmarks: 

Bridges and barriers to successful bullying prevention 

program implementation. Journal of School Violence, 7, 

105-122.


